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The focus of this project was to create specific.activities that teach children
various tools that assist in learning how to read. The project implements a balanced
reading curriculum with an emphasis in kindergarten and first grade. Throughout this
project the students will be exploring a variety of ways to acquire the knowledge of
reading. The project concentrates on two philosophies of how to teach reading;
phonemic awareness and whole language. The final product encompasses both
philosophies and creates a curriculum that links the two into a balanced approach to
reading.
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CHAPTER ONE
BACKGROUND OF THE PROJECT
Introduction
Educators in every part of the world are concerned about children's literacy skills,
reading in particular (Mooney, 1990). The common interest that the author of this project
has with most educators is to instruct students in reading using the most effective
methods and techniques. According to McGuinness and McGuinness (1998), reading is
the most significant skill that any child can acquire. Reading is the foundation of
education. A person must be able to read before she can achieve success. Reading opens
the door to many options and opportunities. There is conflict amongst many educators
concerning which is the best method to teach reading; phonics or whole language. This
project encompasses both philosophies and creates a curriculum that links the two into a
balanced approach to reading.

Puroose of the Project
The purpose of this project is to create specific activities that teach children
various tools that assist in learning how to read. The project focuses on implementing a
balanced reading curriculum with an emphasis in kindergarten and first grade. The
development of these activities will allow students to utilize many different skills that
will eventually lead to success in reading.
Throughout these activities, the students will be exploring a variety of ways to
acquire the knowledge ofreading. The project concentrates on two philosophies of how
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to teach reading; phonemic awareness and whole language. Within the philosophy of
phonemic awareness, the students learn about letter-sound correspondence, phonetics,
decoding, and segmenting/ blending. Reutzel and Cooter, Jr. (1996), maintain
that these skills and strategies are the most fundamental predicting skills of teaching
reading. Reutzel and Cooter Jr. also believe that a balanced reading approach to teaching
reading is crucial.
Within the category of whole language the students learn about guided reading,
shared reading, independent reading, and environmental print. This project will include
several activities to assist all students learning to read. The purpose of this project is to
teach children how to read using the most effective and practical methods.

Significance of the Project
Reading is associated with every academic discipline. Leaming to read gives
children power. According to the National Research Council (1998), having the ability to
read gives students the chance at social and economic advancement. Instructors of
students of all ages have one common goal, to fmd a practical and competent way to
teach reading. Across the nation students are struggling with reading skills resulting in
low academic scores (McGuinness & McGuinness, 1998). Reading disabilities may
account for a portion of the reading difficulties. Another point to consider; however, is
that students are not being instructed using the best methods proven by research.
The author of this project works in the Mt. Adams (WA) School District which is
located in a rural, high poverty area. The students at the school are rarely exposed to
parental guidance and assistance as far as education goes. Due to the fact that parents
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aren't participating in their children's education, many students are reading one or two
grade levels below expectation. The majority of education that the children residing in
this area receive comes directly from their teachers. The author's intent is to provide a
program that includes high quality approaches to instructing reading while incorporating
the Washington State Essential Academic Learning Requirements (EALRs). The author
developed activities that contain successful reading tactics. This project was developed
from the author's belief that integrating literacy activities from the phonemic awareness
and whole language philosophies will produce an effective reading program. As a result
of this project the author acquired excessive knowledge about reading and the effectual
strategies used to teach reading.

Limitations of the Project
This curriculum is designed for primarily kindergarten and first grade students
learning to read. It is approximately a project of activities that can be implemented
throughout the school year that integrates phonemic awareness with whole language.
The project was also developed with a focus on the Washington State EALRs. The Mt.
Adams (WA) School District, has adapted the EALRs for each grade level to satisfy the
requirements to meet the fourth grade benchmarks. This continues with first, second,
third, and fourth grades. In this project, the curriculum focuses on the kindergarten and
first grade EALRs.

Definition of Terms
In order to better understand the project, the following terms are defmed:
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Big Book: An enlarged textbook used to engage all students in the reading of the
text (Mooney, 1990).
Blending: The ability to combine individual sounds to form a word (Reutzel &
Cooter, Jr., 1996).
Decoding: Reading by using the sound-to-sound picture code of the language
(McGuinness & McGuinness, 1998).
Emergent: The beginning reader. The period from birth until a child begins
conventional reading (Saint-Laurent, Giasson & Couture, 1997).
Environmental Print: An environment in which children use print references and
resources to support their literacy learning ( Pinnell & F ountas, 1998).
Essential Academic Learning Requirements: Student performance standards
developed for Washington state students by the Washington State Commission on
Student Learning (Washington State Commission on Student Learning, 1997).
Guided Reading: A context in which a teacher supports each reader's development
of effective strategies for processing texts at challenging levels of difficulty (Pinnell &
Fountas, 1996).
Independent Reading: Assuming full responsibility for reading, expecting to be
able to overcome any challenges or to know where to get any necessary help (Mooney,
1990).
Language Experiences: Helping children explore, record, consider, read about,
and share their experiences, feelings, and ideas through talking, reading, and writing
(Mooney, 1990).
Letter-sound correspondence: The understanding that each of the 26 symbols of
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the alphabet has a corresponding sound (McGuinness, 1997).
Phoneme: The smallest unit of sound in a word that people can hear
(McGuinness, 1997).
Phonemic Awareness: The ability to hear and remember the order of phonemes in
words (McGuinness, 1997).
Phonetics/Phonics: A nickname for the specific method of teaching the sound
symbol relationship and correspondence of English, as it was developed by Noah
Webster (McGuinness & McGuinness, 1998).
Print Rich: A classroom filled with a variety of print resources. The level and
type of material will vary, becoming more complex as the grades advance (Fountas &
Pinnell, 1996).
Segmenting: The ability to separate individual sounds in a spoken word (Reutzel
& Cooter, Jr., 1996).

Shared Reading: An approach where the teacher replicates the bedtime story
situation with the class, a group of children, or an individual child to enable them to enjoy
and participate in the reading of books which they cannot yet read for themselves
(Mooney, 1990).
Word Wall: A designated section of a classroom that is devoted to the display and
study of words (Pinnell & Fountas, 1998).
Whole Language: The philosophy, which uses story content and literature to teach
children to read. Children use pictures and other context clues to figure out what words
mean (Taylor, 1997).
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Overview of the Remainder of the Project
Chapter Two is a review of the literature regarding a balanced approach to
reading including whole language and phonemic awareness. Chapter Three describes the
procedures taken by the author to obtain research and how the author became interested
in developing the project. Chapter Four is the actual project: A Balanced Approach to
Reading with Emphasis in Kindergarten and First Grade. Chapter Five consists of a
summary, conclusions, and recommendations by the author.

CHAPTER TWO
REVIEW OF LITERATURE

Introduction
Experts say there are two main approaches to teaching reading; phonemic
awareness and whole language (Castle, Riach, & Nicholson, 1994). There is much
controversy over which of the two is better. The chapter reviews the approaches,
phonemic awareness and whole language, as well as a balanced approach to teaching
reading that combines phonemic awareness and whole language.

Phonemic Awareness
Phonemic awareness is a significant part of learning to read. (National Research
Council, 1998). Phonemic awareness introduces children to the relationships between
auditory sounds and visual symbols. Letter-sound correspondence, decoding, and
segmenting/blending are all sections that are included in the teaching of phonics. Each of
these phonemic skills lays the foundation for beginning reading.
Letter-sound correspondence
Letter-sound correspondence is a necessary part of teaching a child to read
(McGuinness, 1997). It is important that the child has the understanding that each of the
26 symbols of the alphabet has a corresponding sound. The National Research Council
(1998) found that beginning readers need to know that spoken words are made up of
smaller units of sounds and become familiar with sound-letter relations. Byrne and
7
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Fielding-Barnsley (1990) claim that, in order to become a fluent reader, students need the
knowledge of letter sounds in addition to other elements of a literacy program. Students
will only succeed in reading if they are aware that each of the 26 symbols of the alphabet
has a corresponding sound or sounds (Byrne & Fielding-Barnsley, 1990). Adams, (1990)
has found that knowledge of letter-sound relationships correlates strongly with early
literacy development. A strong base in letter-sound relationships is significant to succeed
with reading development (Morrow & Tracey, 1997).
McGuinness (1997) claims a persistent problem that educators and parents have
discovered in teaching children letter-sound correspondence is that when teachers rely on
teaching children the names of the alphabet letters, it often confuses the child on what the
corresponding sound will be. For example, the letter 'c' is pronounced see, when in fact
the sound that beginning readers should be identifying is /kl, as in cat. Students first
reaction is that the letter symbol makes the sound that it is saying in its name.
McGuinness (1997) maintains that systematic studies show that knowledge ofletter
names does not promote good reading skills, whereas the knowledge of phoneme-to-letter
correspondences does. McGuinness also claims that letter name teaching should not form
any part of training at the kindergarten or frrst grade level. Memorizing the alphabet
sequence of letter names has one major purpose, and that is to assist children in looking
up words in a dictionary. The most effective method to teach children the sounds of the
alphabet is to withhold teaching letter names and focus on teaching only the soundsymbol association.
Once children discover the fact that letters and spoken sounds connect, they can
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generalize other connections between letters and sounds from print (Byrne, Freebody, &
Gates, 1992). Students are ready for the next move once they know some letter-sound
correspondence. The combinations of several concepts assist young people in the early
stages of learning to read. Children use many different methods to begin their reading
process (Byrne, et al., 1992). Moustafa and Maldonado-Colon (1999) state that,
"Researchers agree that proficient readers use their knowledge oflanguage, their
knowledge of letter-sound correspondences, and their background knowledge to read
(i.e., make sense of) alphabetic writing" (p. I). Learning to read requires a series of
methods and strategies (Byrne, et al., 1992). In a recent study, Byrne and FieldingBarnsley (1991) found that phonological awareness training was more successful when
combined with letter-sound correspondence training. Byrne and Fielding-Barnsley
suggest that combining phonological awareness with letter-sound correspondence will
result in a higher level and faster rate of progress for the students. A connection is
needed between letter-sound correspondence and phonological awareness to acquire basic
literacy skills. Reutzel and Cooter, Jr. (1996) believe that learning the letter-sound
correspondence is essential to reading words and connected text.
Phonics
Phonics has been at the center of debate for a number of years, (Durica, 1996).
Many educators view this method as the only way to teach reading; other educators see it
as detrimental to literacy acquisition. Recent research suggests that students' abilities to
understand phonics are "the best predictors of the ease of early reading acquisition-better
than anything else we know of, including IQ" (Stanovich, 1994, p. 284). On the other
hand, different research has provided another view of phonics. Goodman believes that
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phonics and its relationship to reading ability are of little importance. Phonics is not the
only way to teach reading, and on the other hand it is not to be entirely excluded (cited in
Durica, 1996).
Phonics is one part in an entire system of techniques and strategies used to teach
effective reading skills (Morrow & Tracey, 1997). Morrow and Tracey (1997) claim
"Advocates of whole language suggest that phonics should be taught in the context of
reading and writing activities and not be isolated" (p.2). Phonics is not to be isolated, but
integrated into a literacy program. Byrne and Fielding-Barnsley (1990) suggest that
educators create activities and lessons that include phonetic activities as well as other
strategies. Byrne and Fielding-Barnsley maintain that phonics and alphabet knowledge
work in combination to support the earliest stages of reading and spelling acquisition. A
child should be phonologically aware, but at the same time reflect upon other qualities
that are going to promote his/her reading. According to longitudinal evidence, phonics
and literacy develop as the result of reciprocal influences (Wagner, Torgesen & RaShotte,
1994) and alphabetic awareness and phonological awareness similarly promote the
development of each other. Wagner et al. (1994) suggest that phonics cannot naturally
emerge from phonological awareness, assuming that many other concepts must come into
account. Students cannot be taught by one method alone.
Studies have shown that students without phonics do not succeed as well as
students with phonemic awareness (Juel, 1988). "Children with little phoneme awareness
usually struggle in learning to read and spell words, developing a wide achievement gulf
between themselves and peers who are phonemically aware" (Juel, 1988). Byrne and
Fielding-Barnsley (1993) claim that most children who are knowledgeable of phonics
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and who knew letter sounds could decode unfamiliar printed words. A study by Murray
(1998), "supports the commonsense explanation that when instruction emphasizes
phoneme manipulations, children learn what they were taught" (p. 470). Murray goes on
to state,
Activities focused on the identities of individual phonemes, which make
phonemes familiar and memorable, and that help children recognize their
identities in words could well be incorporated into early literacy programs contain
other activities known to be helpful in preparing children to read. (p. 473)
Developing lessons and activities that implement phonetic activities at the early ages of
kindergarten and first grade are beneficial to students' reading skills.
Studies have shown that there is a strong association between a child's ability to
read and the knowledge of phonics (National Research Council, 1998). Phonic skills in
young readers are one of the strongest predictors of reading success. The National
Research Council (1998) states, basic knowledge of "phonemic structure" of words is
important for a child to understand the "alphabetic principle" that written print represents
the sounds of our language (p. 56). This knowledge of phonics is what supports our
children in learning that each letter has a corresponding sound and makes up part of a
whole word. The National Research Council also claims that, "the correlation between
reading and phonemic awareness, which is already substantial by the start of school,
becomes stronger during the early grades" (p. 56). Educators should support the
children's phonics learning in the early grades to ensure strong reading skills (National
Research Council, 1995). Yopp (1995) believes training in phonemic awareness should
be part of every child's education before formal reading instruction.
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Decoding
Decoding is "reading by using the sound-to sound picture code of the language"
(McGuinness & McGuinness, 1998, p. 348). According to Byrne and Fielding-Barnsley
(1989), decoding is a basic component of reading, "it forms the machinery for the well
known dual route accounts of word reading" (p. 313). Decoding skills have shown to be
a major part in the acquisition of basic literacy skills. McGuinness (1997) found that
children who had accurate "phonetic decoding skills" scored the highest on reading tests.
The highest predictor of a student's comprehension on a reading test is her ability to
decode and read one word at a time, sound by sound.
The National Research Council (1998) found that kindergarten students made
positive growth when they were given "decodable texts developed by the Beginning
Reading Program" (p. 188). Educators and readers place a belief on an early and strong
emphasis on decoding skills and how these skills assist in learning to read (Reutzel &
Cooter, Jr., 1996). One of the first stages in developing literacy skills is the decoding
stage (Reutzel & Cooter, Jr., 1996). Decoding is also one of the most important skills to
be learned in early reading instruction, and a lack of decoding ability or phonics
knowledge can be the main cause of reading disability. Some researchers believe that
young children learn to read by teaching them how to decode letters to sounds, and
sounds to words (Reutzel & Cooter, Jr., 1996).
McCormick (1999) believes that decoding plays a big part in teaching a child to
read. She feels that once a child has the ability to connect sounds, she will be able to
come up with the correct pronunciation of the word. The National Research Council
(1998) acknowledges that skilled readers can be compared with non-skilled readers by
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their accuracy and speed in decoding skills. "Phonological decoding is a routing part of
skilled word identification" (National Research Council, 1998, p. 65). In an assessment
that measured and intervened in activities for children it was found that "decoding
facilitated by phonological awareness, provide children entree into the realm ofliteracy"
(Troia, Roth, Graham, 1998, p.l ).
Segmentation/Blending
Segmentation is when students are able to separate individual sounds in a spoken
word (Reutzel & Cooter, Jr., 1996). The ability to segment is essential to forming an
effective identification strategy (Reutzel, Cooter, Jr., 1996). There have been strong
correlations in recent studies between "phonemic segmentation and literacy in schoolaged children" (Wood & Terrell, 1998, p. 2).
Blending requires that students are able to combine individual sounds to form a
word (Reutzel, Cooter, Jr., 1996). There are various activities to use with groups of
children which develop effective blending skills, and that will eventually guide the
children to becoming the leaders and assisting their peers in blending activities (Yopp,
1995). A "systematic approach" to teaching successful reading, instruction in blending is
necessary (Shefelbine, 1998). Castle, Riach, and Nicholson (1994) found that one of the
best benefits that children experienced in learning how to read is how to segment and
blend sounds and how to link these sounds to the letters of the alphabet.
A study by Wood and Terrell (1998) involved activities that taught children how
to blend and segment sounds, resulting in improvement in their phonological awareness.
This same group of children performed better on literacy measures than other children
did. Treiman, Broderick, Tincoff, and Rodriguez (1998) claim that children, who know
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that the word dig is made up of three smaller sounds, are able to understand why dig is
spelled with three letters. Children who have this understanding are able to grasp the
basis of literacy skills and use these skills in a productive manner to pronounce words.
Treiman et al. determined that children who are unable to analyze spoken words into
smaller units of sound may experience more difficulty in learning to read. Murray (1998)
found that once children have discovered how to combine individual sounds to form a
word (blending and segmentation) they were able to progress onto more advanced stages
of reading. Murray found that "participants taught to blend and segment across a range
of phonemes demonstrated superior improvement in phoneme manipulation ... " (p. 470).
According to Troia, Roth, and Graham (1998), "segmentation training in isolation or in
combination with blending instruction yields positive effects on reading achievement" (p.
9). Troia et al. also maintain that the most significant perception of literacy development
is the ability to recognize that some children find it more difficult to learn how to read
because they do not possess an understanding of how speech is segmented into sounds
and how these sounds relate to print (Troia et al., 1998).

Whole Language
Whole language is comprised of a combination of skills and strategies that helps
to advance students learning in a variety of ways. Within the approach of whole
language, students participate in guided reading groups, shared readings, and independent
reading activities. Students are also engulfed in a wide diversity of environmental print.
Together these activities provide great experiences that play a major role in learning to
read.
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Guided Reading
According to Tierney, Readence, and Dishner (1995), guided reading is a teacherdominated activity with some student support. Mooney (1990) points out "the aim of
guided reading is to develop independent readers who question, consider alternatives, and
make informed choices as they seek meaning" (p. 47). Guided reading is intended for the
teacher to guide the students through the "steps" of reading. It also allows the students
see how the teacher walks through the strategies of reading independently (Tierney, et
al.).
The purpose of guided reading is to guide students into valuable experiences with
language. Pinnell and Fountas (1989b) maintain that guided reading teaches students to
use the information they already know. "Guided reading leads to the independent reading
that builds the process; it is the heart of a balanced literacy program" (Pinnell & Fountas,
1998, p. 1). Pinnell and Fountas (1996) list the following rationales for guided reading:
•

It gives children the opportunity to develop as individual readers while

participating in a socially supported activity
•

It gives teachers the opportunity to observe individuals they process new texts

•

It gives individual readers the opportunity to develop reading strategies so that
they can read increasingly difficult texts independently.

•

It gives children enjoyable, successful experiences in reading for meaning

•

It develops the abilities needed for independents reading

•

It helps children learn how to introduce texts to themselves. (pp. 1-2)

When using guided reading in the classrooms, there are several activities taking
place. Mason, Peterman, and Kerr (1989) discuss the before, during, and after activities
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throughout the guided reading lesson. Prior to a guided reading lesson, the teacher makes
predictions orally about what the story might be about. The students watch as the teacher
talks through the strategies of discovering what the story might be about. The teacher
looks at the front cover, asks questions orally to herself to help develop background
knowledge, and introduce the characters. The teacher might also look at the pictures to
find out who the characters might be as well as what the setting of the story is (Mason et
al., 1989; The Story Box ... , 1990). The teacher also might ask thought-provoking
questions to ensure comprehension of the reading is taking place (Tierney et al., 1995;
Mason et al., 1989).
Following a guided reading lesson, the teacher reviews the components of the
story helping the students look back in the reading to find information. The teacher also
asks questions to the students to promote engaging activities to help promote better
understanding of the material (Tierney et al., 1995; Mason et al., 1989).
Shared reading
Shared reading is an approach to get the students involved while reading. A
shared reading experience helps to motivate students into thinking they too, can become
successful readers and writers (Mooney, 1990). Pinnell and Fountas (1998) state, "In
shared reading you and the child read together from an enlarged text (a book, song, poem
or chart), which may contain repeating words throughout" (p. 27). The Story Box ...
(1998) maintains that during a shared reading experience, the students are to read along
with the teacher the parts they know. During subsequent readings of the same text, the
students are able to read more and more of the text until they eventually will be able to
read the story from memory. Below, Pinnell and Fountas (1998) provide ideas in which

17
teachers can use when implementing a shared reading experience:
•

Build up a store of quickly recognizable words (which we refer to as known

words and draw attention to the features of words
•

Find known and unknown words within a text

•

Give explicit attention to words, word parts, letter clusters, and letters as the
opportunity arises in the text

•

Enjoy and attend to sound, rhyme, and the flow oflanguage

•

Notice letter patterns within words

•

Attend to punctuation and capitalization as they shape meaning

•

Attend to words that are written in a particular way because of what they
mean

•

Find interesting or new vocabulary words. (Pinnell & Fountas, 1998, p. 28)

Shared reading can prove a positive literature environment in which the child
feels safe and warn within this type of interaction (Davidson, 1996; Slaughter, 1993).
Holdaway (1979), believes that shared reading allows students to become equal
participants" in this experience. Holdaway feels that students who are involved in asking
questions learn from what they are experiencing with text.
Slaughter (1993) gives examples that teachers can use when providing a shared
reading experience. They include, big books, student created big books, books on
transparencies, scrolls, story trains, poems, songs, riddles, jingles, jump rope rhymes,
predictable books, and language experience stories. Slaughter believes all of these
experiences allow a student to learn with a variety of literacy and language-related
experiences.
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Independent Reading
According to Mooney (1990), independent reading should be a part of every
student learning. Reading independently allows the child to make predictions within the
text and "assume full responsibility for reading." Mooney maintains, "independent
reading is not a stage to be reached, but is a part of every stage of development" (p.11 ).
Clay (1979) encourages students to use their previous knowledge to maintain their
tentative efforts. Clay provides a list of "a self-improving system" for providing
independent readers:
•

Early strategies are secure and habituated

•

The child monitors his own reading

•

He discovers new things for himself

•

He cross-checks one source of cues with another

•

He repeats as if to confirm his reading so far

•

He self-corrects assuming the initiative for making cues match

•

He solves new words by these means. (p. 74)

The Story Box ... (1998) maintains that in order to become a successful reader, one needs
to have plenty of opportunities to read independently. Students will read independently if
given appropriate books in which they have had opportunities to read. These books may
come from a shared reading or a guided reading lesson where the teacher has given
students an opportunity for independent reading. Students may also read books that have
a familiar pattern as the one they were taught during a guided or shared reading lesson.
Pinnell and Fountas (1998), Mooney (1990), The Story Box ... (1998) maintain
that a child can also participate in independent reading when choosing to read and
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participate in a variety of centers around the room. Some centers may include a big book
center which can include several shared readings, a poetry center, a favorite book box, a
pocket chart center, classroom library, and a listening center. These centers provide
students with a flourishing environment in which the student can independently read and
be successful.
Environmental Print
According to Schickedanz (1986), a print rich environment is an integral and
necessary part of a primary curriculum. Within a "print rich" environment, students are
able to see words everywhere they look. Sulzby, Teale, and Kamberelis (1989) explain
that having several types of books and "literature oriented displays" within the classroom
such as: "poetry, alphabet letters, numbers, concept charts, and wordless picture books;
as well as posters of the alphabet, bulletin boards, flannel boards, etc" plays a significant
role in a students literacy experiences.
Dowhower and Beagle (1998) maintain that the abundance and arrangement of
print can increase a student's ability to read and write. It also helps to promote "language
development," as well as a desire to learn. While having this environmental print
surrounding the classroom, the students are able to interact with the environment (Center,
Freeman, & Gregory, 1996). Center et al. (1996) acknowledges the importance of this
environment with the understanding, students will need to have had prior experience with
concepts of print to make any sense of this. Environmental print is a "tool" in which
students use to "see and use the written language (Leaming to Read ... , 1998).
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Balanced Approach to Reading
McGuinness (1997) claims that the most effective reading program is not limited
to teaching phonics or limited to teaching whole language, but embraces a balance of the
two. McGuinness also discusses a balanced reading program using a combination of
phonics and whole language that works for every student. Mooney (1990) backs up this
belief stating that both approaches should be included in the daily literacy program at
every level of elementary education. Pinnel and Fountas (1998) explain that a child must
learn basic reading skills at the same time understanding the skills and strategies taught
using the whole language approach. Tompkins (1997) makes it clear that a balanced
approach to literacy creates a community of learners in the classroom, in which students
with different learning styles share one reading program that leads to success for all.
Teaching reading needs to come from a balanced approach (Leaming to Read ... ,
1998). According to recent research, "it is important to have a balanced instructional
program that includes systematic code instruction along with meaningful reading and
writing activities" (Leaming to Read ... , 1998, p. 9). Within the philosophy of phonemic
awareness, the students learn about letter-sound correspondence, phonics, decoding, and
segmenting/ blending. Within the category of whole language the students learn about
guided reading, shared reading, independent reading, and environmental print.
According to Reutzel and Cooter, Jr. (1996), teachers who believe in practicing a
balanced literacy program know that children begin by making sense of print and
expecting to learn; in the process, they learn to read. The Story Box ... (1990) states that
"by teaching children how to use all the cue systems in reading, from the beginning, we
provide them with the variety ofreading strategies they need to become successful
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readers" (p .2).
Mooney (1990) states, "a classroom environment should reflect, to, with, and by
in a way that material is prepared and displayed, as well as in the way children use it to
make further responses or respond to the work of others" (p. 85-86). This means that a
student needs to experience a teacher/parent reading "to" the student, "with" the student,
and allowing the readings to be read "by" the student. Power (1996) agrees with these
ideas. She states, literacy is more widespread among families who read to their children,
write with their children, provide rich literacy experiences with their children than those
families who do not provide this support.
The National Research Council (1998) states that an effective reading program is
built on the foundation that reading ability is determined by multiple factors, including
the instruction of phonics skills and whole language reading. The National Research
Council explains that initial reading instruction requires that students:
•

use reading to obtain meaning from print

•

have frequent and intensive opportunities to read

•

be exposed to frequent, regular letter-sound relationships

•

learn about the nature of the alphabetic writing system

•

understand the structure of spoken words. (p.3)

Reading instruction that will be likely to prevent reading difficulties in children introduce
concepts such as: the alphabetic principle, reading sight words, reading words using
decoding skills, segmenting and blending words, shared reading, guided reading and
environmental print (National Research Council, 1998). For children learning how to
read an important component is phonemic awareness. Findings indicate that the
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development of phonemic awareness is closely intertwined with growth in basic language
proficiency. Along with these findings the National Research Council claims that
children who are frequently read to will then be more likely to engage in independent
reading and oral language-like routines. Research by Castle, Riach, and Nicholson
(1994) found that the addition of phonemic awareness instruction combined with a whole
language program gets children off to a better start in learning to read.

Summarv
Phonemic awareness encompasses the relationships between sounds, decoding
and segmenting/blending sounds. In order for a child to learn how to read phonemic skills
and strategies must be a part of the reading program. Children learn how to make
correspondences between letter symbols and auditory sounds, which establish the basis of
beginning reading. Decoding skills assist in the attainment of fundamental literacy skills.
Understanding segmentation and blending support children's reading by presenting how
to separate individual sounds in spoken words and combining those individual sounds to
form a word.
Whole language encompasses a variety of skills and strategies to allow all
children to learn, such as guided reading, shared reading, independent reading and
environmental print. Together these strategies for teaching reading allow a variety of
interactive and independent reading experiences that provide an integral part in learning
to read. Having each student participate in these activities, a child learns the skills and
strategies of learning to read
Many researchers seem to think a balanced approach is the way to go. Studies
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have shown that a well-balanced program yields advantages for all students. With these
the philosophies of phonemic awareness and whole language, a balanced approach to
teaching reading in the primary grades is established. In summary, research has
established that a "balanced" approach to teaching reading is effective.

CHAPTER THREE
PROCEDURES

This project originated because of the author's need to develop a successful and
beneficial reading program for the at risk students that reside in the Mt. Adams ('NA)
School District. The Mt. Adams School District is in a high poverty area. The students
that attend the schools in the district enter school two to three years below national
standards. The students in the district have limited language skills and low oral
communication. The author's intent was to offer a powerful reading program that would
support all students and learning styles.
The development of the Washington State Essential Academic Learning
Requirements (EALRs) provided another reason to create the reading program. The Mt.
Adams School District is in the process of adapting the benchmarks for each grade level
in order to identify the objectives within each grade to meet the EALRs. The author has
taken the grade appropriate benchmarks and applied them in developing the reading
program.
The author reviewed current research before beginning this project. This review
included research articles, textbooks, professional journals, ERIC database, the Internet,
as well as information received from professional development workshops. The research
supported the ideas included in this project and helped in developing a balanced reading
program. The curriculum is intended to cover one school year for the primary grades.
The project is divided into sections, which include mini lessons, small group
24
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activities, whole group activities, and independent lessons. The activities in are taken
from several sources including the author's own ideas as well as activities developed and
adapted from other teachers. The project combines phonemic awareness activities and
whole language reading activities that incorporate into a balanced reading program.

CHAPTER FOUR
THE PROJECT

The author, using a review of literature and personal teaching experience in the
primary grades, developed a balanced reading program with the intent of using these
activities in kindergarten and first grade classrooms. The philosophy of the project is
mainly the integration of phonemic awareness and whole language to create a curriculum
that links the two into a balanced approach to reading. The curriculum is primarily based
upon reading and writing activities adapted from the Reading Reflex book written by
Carmen and Geoffrey McGuinness, the Open Court reading program and the Voyages
reading series written by Margaret Mooney. The curriculum is broken up into sections of
mini lessons for the building of phonemic awareness skills, such as, letter-sound
correspondence, decoding, blending and segmenting combined with mini lessons
focusing on whole language activities such as guided reading, shared reading, read to's,
small guided group activities, and independent reading activities.
The project is divided into eight appendices covering one school year. Each
appendix contains lessons and activities instructing the children in different skills
enabling them to read. Each lesson and activity also include the Essential Academic
Learning Requirements (EALRs) that corresponds. A table of contents identifies the
content of each appendix.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
In education, the most valuable skill that is taught is reading. Educators are
challenged to find the most successful methods and strategies to ensure that the
students learn effective reading skills. If students are lacking in reading ability then
every other subject becomes challenging and the students are constantly dependent on
another to guide them. Reading empowers students to lead themselves and offers
students many opportunities that might otherwise be unavailable. An effective
reading program embraces a combination of strategies and methods necessary for
basic reading. By engaging students in activities that range from phonemic awareness
to whole language, the possibility that the student learns is greatly enhanced. An
environment is created that presents a range oflessons in different learning styles.
This type of learning environment includes extensive activities that facilitate students
to grasp at least one basic reading skill. The author has included lessons focusing on
letter-sound correspondence, decoding, segmenting & blending, guided reading,
shared reading, independent reading and environmental print. With this assortment of
activities students with diverse learning styles are provided the chance to experience
more opportunities for success. The author believes that a balanced reading program
that includes such wide-ranging activities is the most promising approach to teaching
children how to read.
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The combination of phonemic awareness and whole language reading
strategies is necessary to cover all areas and skills essential for beginning readers.
The ability to read provides endless opportunity for everyone. Educators are
challenged daily to overcome obstacles such as neglect, abuse, poverty and other
learning barriers in order to teach students simple skills such as reading, writing and
mathematics. In today's society less emphasis is put on education, due to the fact that
students as well as parents put more emphasis on self-satisfaction. This impediment
makes the job of the educator difficult.
The author designed a reading program with the knowledge in mind that the
majority of young people's reading is going to come directly from classroom time.
Educators cannot always rely on outside reinforcements to support what is happening
inside the classroom. This project presents a full reading program that has the best
interest of the children in mind. This reading program was set up in a way that begins
students with very basic reading skills such as letter-sound correspondence and
advances them when they are developmentally ready on to blending, decoding, shared
reading and finally independent reading.
The author is currently implementing most of the activities from the project in
her classroom. The project takes the student from the basic reading skills step by step
to ensure a foundation for advanced reading in the future. The author has observed
that students enjoy the activities developed for the project offer opportunity for
parents to get involved at home through some school-home link homework. The
author is hopeful that this reading program will seek out students' potential for
learning to read.

30
Conclusions
Based on observation and assessment of the students in the classroom it is
apparent that student personal success in on the rise. The students' test scores are
considerably higher now in comparison with previous years when this particular reading
project was not implemented. The students enjoy the phonetic activities that are a part of
the program and are learning what a necessity reading is to their everyday lives. Games
provide an extra incentive for the students to practice their reading skills. There is high
interest in the reading activities such as shared reading and guided reading. The students
feel like they are in control and capable of reading independently. Environmental print
provides extra reinforcement for beginning readers to recognize and realize print in their
immediate environment. Reading in general is constantly surrounding the students and
they become accustomed to the fact that reading is expected and essential.
Students are able to work at their own developmental level and find success on a
daily basis. It appears that students who have participated in this program value reading,
enjoy being read to, and have a high attraction to all types of books.

Recommendations
The reading project is one that can be easily transitioned into any type of
classroom in communities of different socio-economic status, ethnicity, and other
diversity. It would be interesting to test the effectiveness of this program in a variety of
schools and districts. There is always room for modification and making the program
more effective.
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It is recommended that teachers choosing to use this project keep up on

current research and review related literature to check for new findings and ways to
improve the project. Education is constantly changing and teachers are continually
experimenting with new ideas. As education is reformed and advanced so should this
project, keeping in mind the continuous changes of our society and the children that
live in it.
The main point of this project is to find a program that works for all students
in all situations. If any program is failing to meet the needs of the students then
changes must be made. The author feels this project meets the needs of all children in
some manner.
To meet further needs of students the author intends to attend future literacy
workshops to supplement the current project. At this time the project is being shared
with other teachers in the same grade level, to get feedback and ideas of ways to
advance. The author also plans to integrate the project across the curriculum,
particularly with writing and mathematics.
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Daily Schedule

(Kindergarten)
Kindergarten rotates on a full day schedule coming Monday and Tuesday,
alternating every other Wednesday. The second session alternates every other
Wednesday and comes Thursday and Friday. Wednesdays are Theme days alternating
with Math groups.
8:30-8:45

Arrival, put nametags away, attendance, rug reading

8:45-9:15

(Specialist time: Library or Art & Music: Alternating on Mondays &
Tuesday's or Thursday's & Friday's)

9: 15-9:20

Daily Greeting

9:20-9:25

Mini Writing Lesson, introduction of 4 group activities

9:25-10:00

Students rotate to an assigned group for the day

10:15-10:30

Recess

10:30-10:50

Calendar Activities

10:50-11 :20

Wash up for lunch and eat

11 :20-11 :30

Drill & Practice

11 :30-12:00

Recess

12:00-12:05

Read to story: Focusing on specific ideas for reading

12:05-12:10

Mini Reading Lesson, introduction of 4 group activities

12:10-12:45

Students rotate to an assigned group for the day

12:45-1:30

P.E. or Math groups: Alternating on Mondays &
Tuesday's or Thursday's & Friday's

1:30-1:45

Recess
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1:45-2:20

Free Choice Center Time

2:20-2:30

Clean up, snack, pass out papers

2:50-3:00

Gather back packs, walk the kids to the buses.

Reading Group Schedule
Each group will rotate through all
four stations. For example, the
Bear group will be at the teacher
table on Monday. On Tuesday the
Bears will be Reading around the
room. The following Monday when
they come back, they will be at the
browse box table. The next Tuesday, the Bears will be at the Start
activity table. The easiest way to
rotate the groups is to take the
bottom (monkey) group off, move
everything down, and then place the
bottom (monkey) group at the top
location. Velcro works well to rotate the groups. I group my
students heterogeneously. In doing
this, the students who need help will

Please note: Content on this page has been redacted due to copyright concerns.
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have someone to help them at their table. Each table is to work independently at their
activity without interrupting the teacher. The teacher table is the only group who will be
teacher directed.
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Daily Schedule
(Grade One)
8:30-8:45

Arrival, hand in homework, attendance, calendar, flag salute, sharing

8:45-9:00

Read to from E. D. Hirsch's book, What Your First Grader Needs to
Know.

9:00-9:15

Blending games and introduction of new outlaw words.

9:15-10:00

Small (five students) reading groups. Shared reading of mini-books and
phonics mini books.

10:00-10:15

Recess

10:15-10:55

Reading Centers

11 :00-11 :30

Lunch

11 :30-12:00

Lunch Recess

12:00-12:45

Math Groups

12:45-12:55

Read to

12:55-1 :30

Introduction to next reading lesson, phonemic awareness games, blending,
segmenting, and oral language activities.

1:30-1:45

Recess

1:45-2:40

Writing Centers: Teacher Table, Activity Center, Journals, and Project

2:40-2:50

Pass out papers, homework and get ready to go home

Reading Center Set Up
Six different reading centers are set up all around the classroom. The six reading
centers consist of Listening Center/Computer Reading Games, Rug Reading Corner,
Teacher Guided Reading, Reading Game Table, and Reading Project Table.
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At the Listening Center the students listen to book on tapes and follow along in
the books as the tape reads with them. The Computer Reading Games are games that
segment and blend words together challenging the students to give the correct answer.
Rug Reading Corner the students choose their favorite books and pick up a piece of rug
to sit on. The students choose the ability level and are challenged to put words together
using phonemic methods on their own.
Teacher Guided Reading allows the children in that center to choose their favorite
book and read along with the teacher. The teacher points out the title, author, illustrator,
medium the illustrator chose, and the concepts of print.
The Game Table has phonetic games and puzzles that the children can play
independently.
The Project Table has stamp and sticker reading activities, cut and paste reading
projects that challenge the students to use the reading skills they have learned.

Appendix B
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What is letter-sound correspondence?
It is the understanding that each of the 26 symbols of the alphabet has a
corresponding sound. Letter-phoneme connections are the basis of!earning to read.
Each time that the children see one of the symbols, they are supposed to say the
sound that it represents. At the basic code level, every sound is represented by a
single-letter sound picture. The children need to understand that a sound picture
(letter) is a symbol for a sound which they need to remember.
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Initial Sound
Readiness
Do this activity individually, in pairs, or small groups.
Goals
Students will match two picture cards (playing card size) beginning with the same
sound in a game of concentration.
Materials
Deck of teacher-made picture cards, two each, that have the same beginning
sounds.
Presentation
1. Picture cards are placed face down on the table.
2. Teacher models the game of concentration, turning two cards over.
3. If the beginning sounds match, the cards are kept, if not, they are returned to
their former position.
4. Game is over when all cards are matched.
NOTE:
This game can be used for final, and medial sounds also. Children might enjoy
drawing or cuffing pictures out of magazines to make cards for this game.
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Tic Tac Bingo
Readiness
Do this activity in large or small groups
Goal
Students will demonstrate their knowledge of sounds by covering a square
containing a picture beginning with the same beginning sound as the pronounced
word.
Materials
Teacher-made sheets with a grid of9 squares with drawn or cut out pictures in
them.
Small squares of colored paper to cover the pictures
Squares with words on them.
Coffee can to put word squares in.
Presentation
1. Give each student a game board and 9 colored squares.
2. Place the word squares in a coffee can.
3. Teacher draws a word card out of the can and calls out the word.
4. Students cover their picture with a square if the beginning sound matches.
5. When a student covers an entire row they call out "TicTac Tow".
6. The word caller checks to see if sounds in the called words correspond to the
covered ones.
7. Game may continue until Blackout is reached.

NOTE:
Picture grids and word cards can be made for ending sounds.
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Sailing, Sailing
Connect the dots from a to z.

Please note: Content on this page has been redacted due to copyright concerns.
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Alphabet Match-up
Draw lines to match the letters.

Frank Shaffer Publications 1995

Please note: Content on this page has been redacted due to copyright concerns.
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Turtle, Top, and Ten
Circle the pictures that start with the sound shown.
Draw an X on the picture that doesn't match.

Please note: Content on this page has been redacted due to copyright concerns.
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(

What's the Sound?
Look at the picture. What sound does it start with?
Circle the matching letter. Color the picture.

Please note: Content on this page has been redacted due to copyright concerns.
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What Comes First?
Look at the pictures. Write the beginning sound.

Please note: Content on this page has been redacted due to copyright concerns.
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Making Pictures
Draw pictures that begin with the sounds.

Frank Shaffer Publications 1995

Please note: Content on this page has been redacted due to copyright concerns.
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Sound Bingo

Please note: Content on this page has been redacted due to copyright concerns.
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Reading Reflex p. 93

Please note: Content on this page has been redacted due to copyright concerns.
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Fat Cat Sat Sound Bingo
For calling cards, write the sounds on a piece of paper, and draw from a dish.

Please note: Content on this page has been redacted due to copyright concerns.
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Sound Bingo
For calling cards, write the sounds on a piece of paper, and draw from a dish.

Please note: Content on this page has been redacted due to copyright concerns.
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Boxes - Initial Sound
Readiness
Do this activity in small groups, individually or as a class
Goal
Given a target letter sound presented in a story format, students will choose words
for a project that match the initial sound.
Materials
More Bugs in Boxes by Carter, D.
Paper for flap books
Equipment for drawing and coloring
Presentation
1. Teacher reads the book More Bugs in Boxes.
2. Teacher directs the children to make their own "open the flap" book with
drawings of interesting bugs hidden away under each flap.
3. Children name each bug representing a particular initial sound.
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Three-Sound Spelling Practice

Reading Reflex p. 139

Please note: Content on this page has been redacted due to copyright concerns.
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Three- Sound Directed Reading & Three-Sound Spelling Practice

Please note: Content on this page has been redacted due to copyright concerns.
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Reinforcing Alphabet Names/Sounds
Readiness
Do this activity in small or large groups
Goals
The student will say the letter and something that begins with that sound to their
neighbor.
Materials
alphabet cards, record, hat
Presentation
1. Children sit in a circle. Each child draws an alphabet letter (a different one for
each child or every other child, use caps to begin with then mix in lower case) out
of a hat.
2. Have them identify the letter as they draw it out of the hat and think of
something that begins with that sound.
3. Place letters on the floor and stand up. Play a musical march and children
march around the circle until the music stops.
4. When the music stops the children sit down by a new letter and repeat the
above procedure. You can spot check to save time and have kids help each other
if they don't know the letter.
Tying It All Together
Repeat the procedure several times; you could use words, shapes, math facts,
anything you want to reinforce. Kids like to play the game.
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Bug On Jug
Initial Sound Word Completion

Please note: Content on this page has been redacted due to copyright concerns.
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Listening for V owe! Sounds
Readiness
Do this activity with any child. This can be done in small groups or as a class.
Goal
The students will focus on the vowel sounds in words.
Presentation
The teacher will say some words and then the children will ask them to listen for
the vowel a to say its name.
Teacher: Listen. Way. Did you hear the /a/ sound? What's the sound?
Children: /a/
Teacher: Right, /a/. Now listen to the next word. If you hear the /a/ sound, say
/a/. Hay.
Children: /a/
Teacher: Good. Now let's try another word. If you hear the /a/ sound, say /a/.
Say.
Children: I a/
Teacher: Listen to this word. So.
If the children say /a/, ask them to listen again, then repeat the word, and ask
whether they hear the /a/ sound. Explain that they say /a/ only when they hear
an /a/ sound in the word. Then continue with the next word.
Move quickly through the following series of words:
Stay
snow
gray
grow
Pay
pie
my
may
Light
bite
bait
bake
Day
dye
days
lay

lay
bay
play
buy
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School-Home Links
Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

I Dear Family, Your child is learning the sound of each letter.

•

Read the sound of each letter below and ask your child to point to the
sound on the chart.

•

a

Continue until you have named each letter sound in the alphabet.

b

k

•

d

e

f

g

h

m n

0

p

q

r

u

w

x

y

z

c

v

J

s

t

More Fun: Which letter is your favorite letter? Write it 5 times.

Child's signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature_ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1
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School-Home Links

Dear Family, Your child is learning to name the sounds of all the uppercase letters of
the alphabet. Please read this page to your child.

•

Read all of the sounds of each letter below in order from left to right.

•

Continue until you have named each letter sound in the alphabet.

c

A

B

K

L M

•

G

H

I

J

Q

R

s

T

u v w x y

z

N

0

p

More Fun: Write the initials of your first and last names in upper case

letters.

Child's signature,_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature_ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1
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School-Home Links
Child's name

-------------

Dear Family, Your child is learning to name each uppercase and lowercase sound of
the alphabet. Please read this page to your child.

•

I

Point to one letter at a time and name it's sound ..

m R
I

I

E

0
I

I

I

H

I

C

I

t

I

p

I

I' j I 0 I x I u I K I D I w I p I T I

lklsluldlFIQlclhlGI
I

s

I

f

I

b

I

J

I

A

I

N

I

x

I

L

I

R

I

Child's signature_ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature_ _ _ _ _ _ __
EALR: Reading 1.1
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School-Home Links
Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Dear Family, Your child is learning to match upper- and lowercase letters for the
same letter. Please read this page to your child.

• Use a pencil to circle the two letters that are the same in each
row.

H

p

t

I

h

A

w

x

a

G

z

z

u

0

N

J

c

d

D

E

K

b

k

0

L

Child's signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature_ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1
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School-Home Links
Child's n a m e - - - - - - - - - - - - - - - - - - - - - Dear Family, Your child is learning to recognize and name the sound of each letter.
Please read this page to your child.
•

Use a pencil to circle the /s/ and the /p/ sound.

s

0
•

•

J

p

m

f

0

t

I

v

Circle the /n/ and the /y/ sound.

e
•

n

y

Circle the /c/ and the /o/ sound.

p

c
•

t

k

Circle the /r/ and the /v/ sound.

r

t

h

Child's signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature_ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1

Letter-Sound Correspondence 68

School-Home Links
Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Dear Family, Your child is learning to match the upper- and lowercase letters of the
alphabet. Please read this page to your child.

•

Cut apart the uppercase and lowercase letters in the boxes below. Put all
of them face up in front of you.

•

Show your child six pairs of cards at a time (A, a; B, b; C, c). Match the
pairs of uppercase and lowercase letters.

•

Repeat until your child has matched all the pairs.

a

b

c

d

e

•

•

f

g

h

I

J

A

B

c

D

E

F

G

H

I

J

Child's signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1
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Letter Sound Correspondence
with Pudding
Mix up several batches of instant pudding for the children to finger-paint with. Have
students make pictures of particular letter sounds students have been learning for the
week. After the students have drawn the picture of the letter sound in the pudding,
students can draw a picture of something that corresponds with the letter sound.
Some examples include: a-apple, b-ball, c-cookie, d-duck, e-egg, f-fish, g-goat, h-hat,
i-igloo, j-jeep, k-kitten, I-lamb, m-muffin, n-noodles, o-octopus, p-pumpkin, q-quilt,
r-radish, s-seahorse, t-turtle, u-umbrella, v-violin, w-window, x-fo~ y-yo-yo, z-zebra.

Name Bingo
Make long cards with the children's names printed on them. As you call letter sounds
out, have the children look for them in their names. Have them use markers to cover
the letters called in their names. When all the letters in a name are covered, the child
calls "Bingo!"
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Alphabet Art
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Decoding
Reading by using the sound-to-sound picture code of the language. Decoding is also
the translation of symbols into words or into speech sounds. Decoding is a basic
component of reading
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Reading Stories in Basic Code
(Also in

Guided Reading Activities)

Reading Reflex, p. 195
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Fat Cat Sat
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Bug On Jug
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Ben Bun
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Word Identification Lesson
Readiness
Do this activity with first or second grade students.
Goal
When given an animal word by his/her teacher, the students will be able to encode
and decode it.
Students will be able to hear individual phonemes in words and place them in the
correct position in order to encode animal words. They will do this in
cooperative groups with 80% accuracy.
Students will read and trace with crayon the name of his/her animal independently
with 80% accuracy.
Materials needed:
Animal pictures with corresponding initial letter.
Name of animal printed so students can trace
Crayons
Tape

Presentation
Prior to the students entering the room, the teacher will place under each of their
chairs a picture of an animal and its corresponding letter. For instance for letter A,
the teacher might use an antelope with a large capital A printed below it. When
the students are seated, the teacher will tell them to reach under their chairs and
take out their pictures. The students will then be required to go to the front of the
classroom contingent upon the letter they have. For instance, letter A will go first,
then letter B. Once the students are in the proper order of the alphabet, the lesson
will begin. The student with letter A will say his letter and the corresponding
picture. "A for antelope." He will then be required to spell antelope aloud (this
could also be done by ability level, the teacher could give the more difficult words
to the more accomplished readers and the easier ones to the students who have
more difficulty decoding) by calling the people he needs to create the word (the
others in the group will also help ifneed be). For example, if Johnny has N he
will call Johnny , then Sue who has the letter T and so on.. He will place the
people he called in order so that the word will be spelled correctly, and they will
stand in front of the rest of the students so they can see how the word is spelled.
After this has been accomplished letter A will place his picture of the antelope
and the letter A on the board. The teacher will give him the word antelope and he
will trace it with a crayon and place it under the picture. The other students will
go back to their place in the alphabet while the next student spells an animal
word. This will continue until all the students in the class have a turn.
Assessment:
Teacher will evaluate the traced animal word.
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Closure:
Upon completion students will identify the letter their animal started with, and
will be required to spell the animal words. Students who have difficulty with this
will read and spell the name of their animal using the picture and word they had
traced previously. Finally, teacher will communicate to students that this lesson is
the beginning of their animal unit.

Decoding Activities 80

Advanced Code

Copyright: READ AMERICA, Inc., 1996
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Segmenting Awareness, Segmentation ofphonemesSegmenting is the reverse of blending. It involves breaking a word down into discrete
sounds. Both blending and segmenting are basic to children's understanding of how
the sounds of spoken language are represented by the letters of written language.
The students will recognize that the spoken words are combinations of sounds;
segment the sounds of words.

Blending of Phonemes & Syllables,
Phonemic SynthesisBlending is a level of phonemic awareness where children develop the ability to hear
isolated sounds-phonemes-in words and the ability to blend these sounds together to
make a word. When you give the sounds of a word to children, they need to repeat the
segmented sounds before saying the blended word. (Teachers says: /ml, /a/, !ti;
students say; /ml, /a/, !ti, mat.) Words with continuous sounds that can be "stretched
out" should be modeled before words with stop sounds. Blending requires a very
stretched pronunciation of a word so the individual sounds can be heard.
The student will blend initial sounds and phonograms to say words, and blend initial,
medial, and final sounds to say words.
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PHONEME SEGMENTATION TEST

Reading Reflex p. 46
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AUDITORY PROCESSING TEST

Reading Reflex p. 47
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BLENDING TEST

Reading Reflex p.45
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Finding Sounds Around Us

Reading Reflex p. 67
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Dictate to the Teacher
Readiness
Do this activity with any child in small groups or pairs.
Goal
The students will be able to form new words by changing the initial consonant in
the word given.
Materials
dry erase boards, dry erase pens
Presentation
Teacher: If this is how to spell should I spell cat, then how should I spell mat?
(write mat)
If this is how to spell mat, then how should I spell pat? (write pat)
If this is how to spell pat, then how should I spell rat? (write rat)
If this is how to spell rat, then how should I spell sat? (write sat)
If this is how to spell sat, then how should I spell bat? (write bat)
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Initial Consonants
Readiness
Do this activity with any child.
Goal
The students will be able to segment the initial consonant in a word.
Materials
There are no materials needed with this activity.
Presentation
The students leave off the end of the word and say only the initial consonant.
Example:
Teacher: zoo
Students: /zJ
Teacher: me
Students: !ml
Teacher: balloon
Students: lb/

When the children have caught on use the following words:
See
knee
she
show
go
Goat
boat
lay
day
sigh
Pie
right
light
fight
kite
Neat
room
boom

no
my
feet

Segmenting & Blending Activities 89

Oral Blending
Readiness
Do this activity with any child in small or large groups.
Goal
Students will be able to identify initial consonant sounds.
Materials
There are no materials needed with this activity.
Presentation
Tell the children that you are going to ask them to put some sounds together to
make words. You will say just the beginning sound and then the rest of the word.
Then you will ask them to tell you what the word is.
Teacher: Isl ... plash. What's the word?
Children: splash
Teacher: /fl .. .lorida. What's the word?
Children: Florida
Continue with these words
/t/ ... rampoline
/k/ ... ristmas
lb! ... reakfast
I sf ... weater
Idi ... rugstore
I di ... ragonflly

/p/ ... rincipal
Isl ... taircase
/p/ ... resident
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Blending
Readiness
Do this activity with any child in large or small groups
Goal
The students will be able to use the sounds of letters to decode written words and
blend them back together.
Materials
There are no materials needed with this activity.
Presentation
Following the introduction of each sound and spelling, the children will apply it to
decode written words through a process called blending. The blending the
children will be doing in phonics differs from the oral blending they have been
practicing since
In phonics, the children use the written letter as a guide to sounding rather than
the sounds given by the teacher. Although at this point the children can blend
only one word, this lesson introduces the blending process. This introduction to
the process is repeated in the next lesson. Ask the children which Sound/Spelling
Cards they have studied so far. Review the sounds from the cards. Then tell the
children that you are going to show them how these two sounds can be put
together to make a word.
1. Write letter a on the chalkboard. Touch the letter and say the sound /a/. Have
the children say the sound with you as you touch the letter again.
2. Write the letter m after the a, making the word am. Touch them and say the
sound /ml. Then have the children say the sound with you as you touch the
letter.
3. Next tell the children that you will blend the sounds together to make a word.
Move your hand under the letters slowly and pronounce each sound slowly
and smoothly, without stopping between sounds.
4. Be sure that as you make the smooth blending motion, your hand is pointing
to the letter that corresponds to the sound you are saying and is somewhere in
between the letters as you make the transition.
5. Repeat this blending, having the children say the sounds with you. Make the
blending motion under the letters once more, but slightly faster, and have the
children pronounce the sounds. Ask if anyone can tell what this word is.
Confirm the children's response by pronouncing the word naturally as you
move your hand quickly beneath the letters.
6. You might want to erase the word and ask the children to blend it again with
you. Rewrite the a, touch it, and have the children say the sound. Rewrite the
m, touch it, and have the children say the sound. Then blend the word with
the children.
7. Finally, write the word I in front of am and remind the children that they know
this is the word I. Then have the children read each word as you touch it.
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Feel free to show some excitement here by saying something like "Good!
You read the words I am!" Then call on a few children to make up sentences
beginning with the words I am.
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Oral Blending: One Syllable Words
Readiness
Do this activity with any child in large or small groups
Goal
The students will be able to blend individual phonemes and recognize the word
they form.
Materials
Story: Frog and Toad (included in the lesson)
Presentation
Explain to the children that you are going to tell them a story and that you might
need their help blending some of the words. Use the following story and
questions:
The old brown Frog sat in the Isl /ul Inf.
Where did the Frog sit?
His pal the Toad hid under a /r/ fol /kl.
Where did Toad hide?
Toad told Frog that the sun would tum him into Im! /ul /sh/.
What would Frog tum into?
Frog told Toad that he looked like gopher's next Im! /el Ill.
What did Toad look like?
Suddenly it began to /r/ /a/ Inf.
What did it begin to do?

Frog and Toad played together in the /ml /ul /di.
Where did they play?
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Dropping Final Consonants
Readiness
Do this activity with any child in large or small groups
Goal
The students will be aware of final consonant sounds and be able to delete final
consonants.
Materials
There are no materials needed for this activity.
Presentation
The teacher will say words and the students will delete the final consonant sound
in each word.
Teacher: soon
Students: soo !
Teacher: grab
Students: gra!

As soon as the children catch on, ask them to try the following words:
Soup
loop
leap
beep
Bake
bike
like
lake
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Secret Word
(onset-rime)

Readiness
Do this activity with any child in large or small groups
Goal
The student will demonstrate their ability to blend by listening to a word
articulated slowly and then saying the word put together.
Materials
There are no materials needed for this lesson.
Presentation
1. Teacher says, "I will say the word in a secret code. Listen carefully."
2. Teacher uses the onset-rime method to slowly say the word. /p/ /an/.
3. Teacher says, "The word is pan."
4. Teacher says, "Now listen while I say another word the same way." Teacher
uses the onset-rime method to slowly say the word Isl /and/.
5. Teacher calls on a child to say the word. "Ann, what word did you hear?"
6. Child says the word.
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Secret Code
(the first part of the word plus the final sound)

Readiness
Do this activity with any child in large or small groups
Goal
The student will demonstrate their ability to blend sounds by listening to a word
articulated slowly, ten saying it put together.
Materials
There are no materials needed for this lesson.
Presentation
I. Teacher says, "I will say a word in secret code. Listen carefully. If you think
know what the word is, raise your hand."
2. Teacher uses the onset-rime method to break up the word. EX: /pa/ In/
3. Teacher chooses a student to say the word.
4. Student says the word.
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The Blending Game

Reading Reflex p.66
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Three-Sound Word Building
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FAT CAT SAT
WORD BUILDING
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Shout It Out
(phonemes to words)

Readiness
Do this activity with any child in large or small groups.
Goal
Students will demonstrate their ability to blend a segmented word into a whole by
shouting a word.
Materials
Know the tune to "If You're Happy and You Know It, Clap Your Hands."
Presentation
!. Teacher sings the following verse to the tune of"IfYou're Happy and You
Know It, Clap Your Hands."
If you think you know this word, shout it out!
If you think you know this word, shout it out!
If you think you know this word,
Then tell me what you've heard,
If you think you know this word, shout it out!
2. Teacher says a segmented word such as /kl la! It!.
3. Children respond by shouting the blended word.
4. Verses are repeated several times with the teacher changing the stimulus item
as desired.
5. Children contribute the segmented sounds for their peers to blend.
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Three Sound Auditory Processing
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FAT CAT SAT
AUDITORY PROCESSING
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Three-Sound Directed Reading
Readiness
Do this lesson with any child. Your child should be fairly accurate with the sound
to sound picture relationship of the sound pictures before you attempt this lesson.
Goals
To learn that sounds blend together to make words.
To offer practice at blending three sounds to read a word.
Materials
The word lists following this lesson plan.
The dry erase board, or a piece oflined paper.
An envelope for sorting the words.
Cut words up. Store each set separately. Write the name on the envelope.
Presentation
1. Show the child the first word.
2. Ask her to read the sounds.
3. Encourage her to say the blended word.
4. Have her map the word onto a piece of lined paper on your dry erase board.
Make sure she says each sound as she writes the corresponding sound picture.

After this lesson proceed on to the other Fat Cat Sat lessons through Reading Stories
in Basic Code, before doing any Bug On Jug or Ben Bun lessons.
When you reach the Ben Bun words, you will notice that a few words have double
letter sound pictures, and that the double letters are bolded and close together.
EX· b e fl. Simply tell your child that this is just another way to represent the sound
Ill, that it is another picture of that sound.
Correcting Problems
The child does not know one of the sounds.
EX: For the word /map/, she says, "/ml /a/ p/ ... /map/"
Tell her the correct sound. Point to the sound picture /pl as you offer the correct
sound/pl.

The child reads all the sounds correctly, but when she blends them three is something
wrong. EX: /ml /al Ip/ comes out leap/. This is especially common with children
who are developing or have developed a guessing strategy.
Say, "You said all the sounds, but when you blended them you read /cap/." Use
your finger to indicate the sounds as you say the word. Then say, "If this was
/cap/, this (indicated /ml) would be the sound /c/. But it isn't. It's /ml. Try again,
please."
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The child has great difficulty blending sounds. She says all the sound correctly, but
really can 't seem to blend them together to get the word.
Teach her to blend as she goes. EX: For the word /map/, have her stop and blend
the first two sounds and then add on the last sound /ml /al ... /ma/ ... /p/ /map/.

Variation of Presentation
Some children are simply unable to blend for a long period of time. This is especially
true ofyoung children. If this is the case with your child, try this variation before
going on to the above presentation. Knowing what the word says and then blending it
will help your child to understand what blending is, and to hear the word happening
as she blends it, by already knowing what the word is.
1. Show your child the first word. Say, "This is /cat/. Let's say all the sounds in
/cat/."
2. Use your finger to indicate each sound picture as your child says the
segmented sounds. "/c/ /a/ /ti."
3. Have her map the word onto a sheet oflined paper. Make sure she says each
sound as she writes the corresponding sound picture.
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FAT CAT SAT
WORD LIST
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Directed Reading with Adjacent Consonants
(Guided Reading)
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DIRECTED READI
WITH ADJACENT
CONSONANTS
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--~at Cat Sat
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Fat Cat Sat
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'"'F"at Cat Sat
Final ,Sound Word Completion
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Fat Cat Sat
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Oral Blending: One-Syllable Words
Goal
The students will be able to blend one-syllable words.
Presentation
Explain to the students that you are going to tell them a story and that you might
need their help blending some of the words. Use the following story and
questions:
A hungry bird wanted a /s/ Inf la! /kl. What did the bird want?
So the bird started to /fl IV Iii. What did the bird do?
It flew very high and very /fl /a/ Isl It/. How did the bird fly?
Then suddenly it wanted to Isl It/ lo/ /pl.
What did the bird want to do?
The bird had seen a /s/ In! /al /II. What did the bird see?
The snail would make a good /ml /e/ IV. What would the snail be?
The hungry bird began to Isl /ml Iii /1/. What did the bird do then?
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Word building with Advanced Code
(Segmenting & Blending)
Readiness
Do this lesson with any child. If your child is younger than first grade, sixth
month, try this lesson and see how he does. If he has a lot of trouble and doesn't
respond two the error correction procedures, discontinue these lessons for about
two months and then try again.
Goals
To help your child make the connection that sound pictures can be constructed
with more than one letter, and to offer him practice at mapping words with twoletter sound pictures.
Materials
The word building materials following
Presentation
The following lesson is offered with the word 'ship' as an example.
1. Draw a line for each sound along the bottom of your dry erase board. Being
careful not to reveal the word on the envelope, lay out the sound pictures form
the envelope marked 'ship.' Say, "What's the first sound you hear in 'ship'?"
Run your finger along the three lines as you slowly say 'ship.' Do not segment
the sounds in the word, but say the word very slowly.
2. After he tells you what sound he hears fist say, "That's right, 'sh' is the first
sound in 'ship."' Show him the sound picture <sh> and say, "This is 'sh'."
Ask him to say the sound and place it on the first line. Once he has placed the
first sound picture, say, "Good, what's the next sound you hear in 'ship'?"
Once again, you should run your finger along over the lines as you slowly say,
'ship.' Make certain that he says each sound as he locates the corresponding
sound picture and places it in sequence.
3. After all sound picture cards have been placed, have him say each sound as
you point to its sound picture in sequence. Once all the sound pictures have
been placed, have him map the word on a piece oflined paper. When
mapping he should say one sound at a time as he writes the sound picture for
that sound. Mapping gets a little tricky when you are saying one sound and
writing two letters. As always, mapping should be clear, concise and
completely segmented.
Correcting Problems
Child sounds a two-letter sound picture as if it were two separate sound pictures.
EX: <sh>='s' 'h'.
Point to the sound picture and say the sound. EX: 'sh'
Childforgets the sound or uses the wrong sound for a sound picture.
Point to the sound picture and say the sound. EX: 'sh'
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WORD BUILDING WIT
ADVANCED CODE
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THE BLENDING SLIDE
Sounding-out CVC Words
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Author:
Trish Uselman, Eugene Field School, Silverton, Oregon
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Listen, Listen to My Word
(phonemes in words)

Readiness
Do this activity with any child in large or small groups.
Goal
Students will segment the individual sounds in words used in a song format
Materials
Know the tune to "Twinkle, Twinkle, Little Star"
Presentation
Teacher models singing the following words to the tune of"Twinkle, Twinkle,
Little Star"
Listen, Listen
To my word
Then tell me all the sounds you heard: "mat"
(slowly say the word, then wait for a child to say the sounds, then continue)
Im! is one sound
/a/ is two
/ti is last in mat
It's true.

Listen, Listen
to my word
Then tell me all the sounds you heard: "boat"
(slowly say the word, then wait for a child to say the sounds, then continue)

!bl is one sound
lo/ is two
/ti is last in mat
It's true.
Thanks for listening
To my words
And telling all the sounds you heard!

Note: It is best to start with no more than three (3) phoneme words, although this
song is easily adapted to words with only two phonemes as well as larger words.
Only invariant sound graphemes should e used.
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Common 'k' Sound Pictures
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Word Building with Adjacent Consonants
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VCCWORD
BUILDING
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vcc

Spelling With Sound Pictures
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CVCCWORD
BUILDING
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CCVCWORD
BUILDING
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-··· cvcc
Mlddle Sound Word Completion
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cvcc
Final Sound Word Completion
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Spelling With Sound Pictures

Please note: Content on this page has been redacted due to copyright concerns.
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Practicing Common Consonant Sound Pictures

Reading Reflex, p. 225

Please note: Content on this page has been redacted due to copyright concerns.
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The Sound Picture <sh>

shop

di sh

shot

she II

ship

wish

shut

shag

swish

shin
The Sound Picture <th>

this

them

thug

with

bath

that

then

moth
The Sound Picture <ch>

chip

chin

chop

chug

chimp

much

ch a p

chi II
The Sound Picture <ck>

tu ck

Ii ck

sack

Rick

du ck

stick

do ck

sick

ti ck

Chu ck
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Mapping and Sorting
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Reading Reflex p. 227
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(

Sound 'oe' Word List
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Vowel+ e

Reading Reflex

p. 245

Please note: Content on this page has been redacted due to copyright concerns.
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Vowel+ e
Word List
Read across the columns from left to right (con ... cone).

con

c:>

cone

can

c:>

cane

fat

c:>

fate

Win

c:>

wine

cub

c:>

cube

rob

c:>

robe

cod
mop

c:>

code

mad

c:>

made

c:>

mope

hat

c:>

hate

man

c:>

mane

hid

c:>

hide

pin

c:>

pine

cut

c:>

mut

c:>

mute

rid

c:>

cute
ride

rat

c:>

rate

kit

c:>

kite

rip

c:>

ripe

rod

c:>

rode

Tim

c:>

time

dim

c:>

dime

tot

c:>

tote

fin

c:>

fine
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Sound Sorting

Reading Reflex p. 248
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<ow> Sound Sorting /o-e/ as in /tow/ or /ow/ as in /now/

show

th row

frown

cow

tow

c I own

how

flow

Cr OW

grow

now

brown

<ea> Sound Sorting /ee/ as in /bean/, /a-e/ as in /bear/, or /e/ as in /bread/

bear

beach

tread

each

thread

c I ea n

steak

bean

mean

bread

dead

team

meat

break

gr eat

<oo> Sound Sorting fool as in /soon/ or fool as in /cook!

f

I oo k

noon

t 00 k

boom

room

w

spoon

shook

00

t

00

d

moon

c

00

k

f 00 d
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Common 'a-e' Sound Pictures

Reading Reflex: Read America, Inc., 1996
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Common 'ee' Sound Pictures

Reading Reflex: Read America, Inc., 1996
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Scratch Sheet Spelling

Reading Reflex

p. 253
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School-Home Links

Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Dear Family, Your child is learning that words are read from left to right. Please read
this page to your child.

Circle the beginning of the word.

f

0

x

Circle the middle of the word.

c

a

t

Circle the ending of the word.

h

a

t

Circle the beginning of the word.

b

0

x

Circle the middle of the word.

c

u

p

Circle the ending of the word.

s

Circle the beginning of the word.

b

e

d

Circle the middle of the word.

J

e

t

Circle the ending of the word.

p

Circle the beginning of the word.

b

x

g
u

s

Child's signature._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature._ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1

(

AppendixE

Guided Reading Activities 150

What is Guided Reading?
What does it look like at your grade level?
There are many adjustments and variations related to the age and level of children in
guided reading.
A teacher works with a small group;
•

Children in the group are similar in their development of a reading process
and are able to read about the same level of text.

•

Teachers introduce the stories and assist children's reading in ways that help
to develop independent reading strategies.

•

Each child reads the whole text.

•

The goal is for children to read independently and silently.

•

The emphasis is on reading increasingly challenging books over time.

•

Children are grouped and regrouped in a dynamic process that involves
ongoing observation and assessment.
Fountas and Pinnell, 1996

.Kindergarten- In kindergarten there is a smooth transition from shared reading to
guided reading as children reveal that they are on the verge of reading. Teachers
make the decision to move some children into guided reading by observing children's
behaviors as they explore books independently and participate in shared reading.
After hearing books read aloud, many of the children will begin to try to figure them
out themselves. Approximations come closer and closer to the actual text and they
notice particular words or details of print. Shared reading demonstrates word-by-word
matching and children will begin to emulate this behavior as they read very simple
books with natural language and only one or two lines of text per page.
First grade- In first grade, guided reading is a foundation of the literacy curriculum.
To sustain forward progress, children needed to take part in guided reading group
between three and five days per week in the early stages, reading a new book just
about every time the group meets Beginning books are relatively short (between eight
and sixteen pages) so it is possible to build a large collection of books that children
have read before, which can be placed in "browsing boxes" for independent reading.

Guided Reading Activities 151
Questions to ask during a guided reading activity:

Please note: Content on this page has been redacted due to copyright concerns.

Guided Reading Activities 152
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Exploring New Horizons in Guided Reading: Margaret Mooney, 1994

Please note: Content on this page has been redacted due to copyright concerns.
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Guided Reading and Thinking

Please note: Content on this page has been redacted due to copyright concerns.
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http://www. sasked. gov. sk. ca/docs/ela/ela guid.html

Please note: Content on this page has been redacted due to copyright concerns.
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Reading Stories in Basic Code

Reading Reflex, p. 195

Please note: Content on this page has been redacted due to copyright concerns.
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Fat Cat Sat

Please note: Content on this page has been redacted due to copyright concerns.
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(

Ben Bun

Please note: Content on this page has been redacted due to copyright concerns.
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Fat Cat Got 'It'

Please note: Content on this page has been redacted due to copyright concerns.
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Mad Cat
Difficult words- 'to' 'o' 'hiss' 'hill' 'is'.

Please note: Content on this page has been redacted due to copyright concerns.
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Auditory Processing with Adjacent Consonants

Please note: Content on this page has been redacted due to copyright concerns.
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Reading Reflex, p. 160

Please note: Content on this page has been redacted due to copyright concerns.
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AUDITORY
PROCESSING WITH
ADJACENT CONSONANTS

Please note: Content on this page has been redacted due to copyright concerns.

Guided Reading Activities 165

Reading Stories that Contain Adjacent Consonants

Reading Reflex, p. 195 (stories to follow .... Stan ... copy these activities ... )

Please note: Content on this page has been redacted due to copyright concerns.
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STAN'S PLANT

Please note: Content on this page has been redacted due to copyright concerns.
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Guided Reading Lesson Outline

http://www.geocities.com/Wellesley/Atrium/1783/GuidedReading.html#Room

Please note: Content on this page has been redacted due to copyright concerns.
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Guided Reading (With Explanations)

Please note: Content on this page has been redacted due to copyright concerns.
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http://www.geocities.com/Wellesley/Atrium/1783/GuidedReading.html#Room
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(

Prompts to Support the Use of Strategies-

Please note: Content on this page has been redacted due to copyright concerns.
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http://www.geocities.com/Wellesley/Atriurn/1783/GuidedReading.htrnl#Room
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School-Home Links
Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Dear Family, Your child is learning to follow the text of a book from the top to the
bottom of the page.

Using a book sent home by your child's teacher or one you already have at home:
•

Put a book in your child's lap with the cover facing up.

•

Use your finger to point out the title of the book as you read the title.

•

Look at the pictures on the cover and on the first page.

•

Point to where the story begins and where the story ends.

•

Read the first page. Use your finger to point to each word as you read.

Child's signature._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1, 1.3
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School-Home Links

Dear Family, Your child is learning how to hold a book and how to turn the pages
properly.

Using a book sent home by your child's teacher or one you already have at home:
•

Put a book in your child's lap with the cover facing up.

•

Using your finger to point out the title of the book as you read the title.

•

Look at the pictures on the cover.

•

Turn the book over to the back.

•

Point out to your child how the front and back of a book are different.

•

Open the cover to the first page.

•

Show your child how you begin reading on the first page and turn one page at
a time.

•

Have your child practice turning pages one at a time until you reach the end of
the book.

•

Read the book together. Allow your child to turn the pages.

Child's signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1, 1.3
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School-Home Links
Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Dear Family, Your child is learning how pictures and words go together to tell a story
in a book.

•

Put your child in your lap or right next to you.

•

Open the book sent home by your child's teacher or one that you already have
at home.

•

As you read, put your finger under each word.

•

Show your child a picture that describes what you have read.

•

Ask your child to tell you who or what is in the picture.

•

Ask your child to find an important character or special object in the picture.

Child's signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Leaming Partner's) signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1, 1.2
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School-Home Links
Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Dear Family, Your child is learning that English reads from left to right and top to
bottom.

•

Read the story "I like to Play" (below) to your child.

•

Put the eraser end of a pencil or your finger under each word as it is read.

I Like to Play
I like to run.
I like to skip.
I like to hop.

I like to jump.
I like to play.

Child's signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature_ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1, 1.2
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School-Home Links
Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Dear Family, Your child is learning that English reads from left to right and top to
bottom.

•

Read the words in "Colors" (below) to your child.

•

Put the eraser end of a pencil or your finger under each word as it is read.

•

Have your child color each picture.

A red apple

An orange ball

A yellow star

Green grass

Blue jeans

Purple flowers
Child's signature._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature_ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1, 1.2
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School-Home Links

Dear Family, Your child is learning where to begin reading on a page.

•

Read the title of the book sent home by your child's teacher or one that you
already have at home.

•

Look at the cover.

•

Open the book to the frrst page.

•

Point to where the text begins on the first page.

•

Read the first page. Use your finger to point to each word as you read.

•

Have your child point to where the text begins on the second page. Read the
second page. Continue until you have read the whole story together.

Child's signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature._ _ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1, 1.2
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School-Home Links
Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Dear Family, Your child is learning what words are and how to find words on a page.
Please read this page to your child.

•

Use a pencil to circle each word in the story "Good Dog."

Good Dog
Mia is my dog.
She is a good dog.
Mia can sit.
Mia can stay.
She likes to lick my face.

Child's signature,_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Leaming Partner's) signature._ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1. 1
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School-Home Links
Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Dear Family, Your child is learning what words are and how to point out the spaces
between them. Please read this page to your child.

•

Use a pencil to draw a line between the words in each line of the story
"Yummy!"

Yummy!
Birds eat seeds.
Mice eat cheese.
Giraffes eat leaves.
I eat many foods! Yummy!

Child's signature_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature._ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1, 1.2
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Shared Reading Activities 181

Key Features of Shared Reading-

Please note: Content on this page has been redacted due to copyright concerns.
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http://www.geocities.com/Wellesley/Atrium/1783/SharedReading.html
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Objectives of Shared Reading-

The Wright Group,
1992

Please note: Content on this page has been redacted due to copyright concerns.
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First Shared Reading-

Second Reading-

Please note: Content on this page has been redacted due to copyright concerns.
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Subsequent Shared Readings-

Mini Language Lessons-

\I/right Group, 1995

Please note: Content on this page has been redacted due to copyright concerns.
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Choral Speaking/Choral Reading

Please note: Content on this page has been redacted due to copyright concerns.
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http://www.sasked.gov.sk.ca/docs/ela/ela chor.html

Please note: Content on this page has been redacted due to copyright concerns.
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Questions to ask during a shared reading activity:
Predict content:
This is an interesting cover, isn't it? I wonder why it shows ...

Do you think ... ?
Keep your ideas in your head while we look at the title page.
Do you need to change your expectations?
I'll begin reading the story, and you might like to help me when you tin kyou
know how the author is going to ...
Predictin!!: characters:
We can learn quite a bit about the characters in thi book from its cover. Tell your
neighbor two things about one of the characters.

I wonder how the author will tell us what happens. I'll begin reading and as soon
as you see how the story works and the characters develop, you can read along in
your head or, better still, you can help me with the reading.
Considerin!!: the author's role:
I was fascinated by the title of this book and, as soon as I read the story, I knew I
wanted to share it with you. What does the title make you think about or picture
in your mind.

If you were the author, how would you tell your readers about those ideas?
I wonder if this author agrees with you. As you write the story in your head,
you'll be able to read along with me.
Predictin!!: writin!!: form:
The title and cover illustration of this book tell us a lot about what we can expect
to find inside. Let's share some of the things we know about the book from the
cover illustration. The illustration is a photograph. Does that tell you anything?

And now look at the title. I'll point to it as I read it. If you already know what it
says, you can read it with me.
What does the title tell us about the book?
What do we call something that's written down to tell us how to do something?
Can you think of other words htat are used to describe how to do things?
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What is the special word used when the directions tell us how to prepare food?
Let's find out ifX (pointing to author's credit) has written a recipe.
Predictinf!: characters and style:
The cover illustration gives us an idea about the characters we'll meet in this
book. Read the title, have another look at the illustration, and think if that tells
you anything about the kind of story we can expect.

Do you think it will be a true story? Why or why not?
Do you have any ideas about other characters we'll meet?
I wonder what happens to .... Let's turn to the next page to see if we get any
more ideas or if we need to change our expectations.
Predictin2 character:
The title of this book tells us who the main character is.

What does the cover illustration tell us about her?
In your head, note all the ideas that help you build your expectation of her
character- how you expect her to behave, what you expect her to do, how she will
react to others. Do you know anyone whom you expect X to be like?
Keep all of those ideas in your head. They'll help you plot your way through the
book and understand why X thinks and acts as she does.
Thinking: throm!h the book:
The title and the cover of this book tell us quite a lot about its contents, both in the
style oflanguage and the mood of the book. Think about your ideas for a few
moments, then discuss your expectations of the story with your neighbor.

At the end of the reading you might like to discuss how much you changed your
ideas.
Predicting: content, form, and stvle:
The title and front cover illustration of this bok give us some indication of the
content. What kind of memories do you expect?

Do you expect the memories to be based on life in this country? What makes you
think that?
What era do you think the memories will be from? Can you recall other books
you have read about this era and place?
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What writing style and form do you think the author will use?
Does the illustration on the title page confirm or change your expectations?
Let's read on. I'm sure you'll enjoy this author's memories and I think they will
make you think about some of your own.
Considerin!! book features:
Do you remember reading ... ?

What do you recall as the most interesting or informative aspect of the book?
I wonder if those features have been included in this book by the same author. Do
you recall anything else about the author's style?
You'll be able to use those ideas to help you unfold the text and perhaps to read
along with me.
Considerin!! stvle:
I wonder why the author or publisher thought it a good idea to add a subtitle
telling us the writing form the author has used. Is this the usual way authors
choose to present this topic?

I wonder why the author has chosen to use an anthropomorphic style. How would
that help or hinder the illustrator?
What will you have to keep in mind as you write the story in your head or read
along with me?

Shared Reading Activities 192

All Aboard ABC
By Dug Magee and Robert Newman
Published by Cobblehill books, 1990
"Let's ride the rails from A to Z." Roll on down the tracks with this alphabet book
filled with fascinating train facts. All aboard!
Before reading the story, arrange your students' chairs to resemble the seating inside
a passenger car. Give each child a train ticket: a construction-paper copy of the
alphabet strip. Acting as the conductor, invite youngsters to board the train. As each
child boards, hole-punch the letter on his ticket that begins his frrst name. While
reading the story, ask each child to hold up his ticket when you reach the page
displaying the first letter of his name. Afterward, conduct an alphabetical exit from
the train. Toot! Toot!
Mailbox Magazine: ? month? Year?

Shared Reading using Pocket chart or flannel board
Using a familiar poem or song, place the words onto a pocket chart or flannel board.
Have the children read first, then sing the words in unison. You may use picture
cues, puppets, and or flannel board figures. After several times practicing the song,
children can practice matching words to the pictures. The teacher can then put this
activity into a language-arts center for the children's use. The children can act out the
story using the puppets or the flannel board characters.
Playing Musical Sight Words
Through several activities, reading, writing, listening and speaking, children begin
learning to express their thoughts and are able to discriminate and become proficient
with certain words. With the game of musical sight words, students march in a circle
around several sight words that are placed in a circle on the rug. When the music
stops, the students need to stand next to a sight word. The student not standing next
to a word sits out. Those who remain standing need to read their sight word in order
to continue playing. If a student does not read their sight word correctly, he or she
will sit out and the card is removed. The game continues until there are only two
students left and one sight word. The student who steps on the sight word first and
correctly says the word wins.
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News of the day

Source: Majsterek, D. & Brown, L. (1995)

Please note: Content on this page has been redacted due to copyright concerns.
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Class Big Book Ideas

Please note: Content on this page has been redacted due to copyright concerns.
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http://persweb.direct.ca/ikhan/elementary/beginning7.html

Please note: Content on this page has been redacted due to copyright concerns.
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School-Home Links
Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Dear Family, Your child is learning to recite the alphabet. Please read this page to
your child.
•

Cut out the pieces of the alphabet strip and glue the pieces together to make
one strip.

•

Put the strip in front of you.

•

Sing the Alphabet Song.

•

Point to each letter as you sing the name of each letter.

a

b c d e f g h
I mn

0

•

I

p q r s

u v w x y ZI
Child's signature._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature,_ _ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1
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School-Home Links
Child's name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Dear Family, Your child is learning how to care for a book properly. Please read this
page to your child.

•

You are going to make a mini-book called "How to Care for Books."

•

Cut out the pages for the mini-book.

•

Staple the pages together.

•

Turn the pages. Start at the front of the book and move to the back.

•

Listen as I read this book to you.

How to Care
for Books

Keep books
away from food
and water.

Turn book
pages
carefully.

1

2

3

Wash your
hands before
reading
a book.

Put books away
when you have
finished
reading them.

Return
library
books on
time.

4

5

6

Child's signature._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature._ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading I.I, 1.3
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School-Home Links

Dear Family, Your child is learning that we read English from left to right and from
top to bottom.

•

Read the text of the story "Numbers" (below) to your child.

•

Use your finger or pencil to point to each word as you read.

•

Have your child repeat each line after you read it.

Numbers

1. One flower

2. Two socks

3. Three pumpkins

4. Four clowns

5. Five teddy bears
Child's signature._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Parent's (Learning Partner's) signature_ _ _ _ _ _ _ _ _ _ _ _ _ __
EALR: Reading 1.1, 1.2
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Reading to Students
Teachers who model an interest in reading and read a variety of resources to students
invite them into the enjoyable and informative process of reading. In addition to
literature selections, teachers should read interesting articles from newspapers and
magazines, and from resources relevant to studies in other subject areas.
Purposes

•

to kindle enthusiasm and interest in reading for enjoyment and information

•

to introduce students to a variety of printed resources

•

to extend students' listening, speaking, reading and writing vocabularies

•

to increase students' recognition and appreciation of their cultural identities
and of the cultures of others

Procedure

•

Prepare students to listen by:
o

having them predict content by using the title, cover, illustrations or
information about author

o

reviewing a previously read chapter or related selection

o

setting the "mood" by creating appropriate atmosphere

o

sharing information about the storyline or topic.

•

During reading, pause when appropriate to share illustrations, have students
make further predictions, ask students about what has been read or answer
students' questions.

•

After reading, elicit reactions and responses to the selection.

•

Following readings, display or add selections to the classroom library.

Assessment

•

Observe students' interest and involvement in what is being read.

•

Take note of students' comments, questions and responses.

•

Observe students' choices of reading materials and their reading habits.
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A specific portion of each day may be designated for this routine.
Students' reactions and attention spans determine the appropriate length of
these sessions.
Students should be given the opportunity to choose some of the resources to
be shared.
Always read with expression and enthusiasm.
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Discussions should periodically focus on language used to create images and :1
evoke emotional responses, on interesting or unusual vocabulary, on students' ij
personal interpretations or on accompanying illustrations.
:

• This procedure reinforces the patterns, sounds and rhythms of the English
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language for E.S.L. students.
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What Students Learn about Language

•

Reading extends vocabularies and repertoires of syntactic patterns.

•

Reading and listening expands one's knowledge and experiences.

Adaptations and Applications

•

Students could read to peers or younger students.

•

Students could adapt shared selections to compose original stories or poems.

•

Students could listen to the taped recordings of other readers during reading to
students sessions.

•

Students could create illustrations or wordless picture books to accompany
recorded readings.

•

Members of the community could be invited to tell or read stories from
various cultures.

•

Students could discuss bias or inequities in literature selections.

•

Author study units or the guided reading and thinking procedure may
incorporate reading to students.

•

Story grammar, reading logs and story mapping may be post-reading
activities.
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(
Reading Environmental Print

Please note: Content on this page has been redacted due to copyright concerns.
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http://www.sasked.gov .sk.ca/docs/ela/ela envi.htrnl

Please note: Content on this page has been redacted due to copyright concerns.
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Words I use a lot
a
at
an
and
am

he

no

.
1n
I

is
it

see
she
so

can
like
love

the
to

do
me

up

my

go

we
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Possibilities for Independent Reading

Guided Reading with a Balanced Literacy Program: Gay Su Pinnel p.31

Please note: Content on this page has been redacted due to copyright concerns.
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Ideas for more environmental print
• buy sticky notes and put them in a basket, leave sticky notes around with
short word messages for children to read; i.e., mom is at a job, I love you
• use sticky notes to label the classroom
• alphabet chats
• an easel with a magnetic board to make words with magnetic sounds
pictures
• individual letter books
• A Magna Doodle magnetic drawing board
• ABC stickers and pictures
• Pipe cleaners, straws, Wikki Sticks, and other materials for forming letters
• Letter and word tiles
• Letters made of different materials, such as foam, felt, sandpaper, wood,
rubber
• Alphabet letter games, phonics games, and word games
• letter and word stamps
• Words on cards ready for sorting
• magazines for cutting out letters and words
• magazines for cutting out pictures about "me," make a me book and write
words
• Word dice: provide large blocks to use as dice. One the sides of the dice,
print high-frequency words that you want the children to learn. Teach the
children how to tally by shaking the dice and watching for a particular
word. For example, ifthe word "the" is designated, each time they roll
"the," they tally a point. This game can be adapted to any type of word;
i.e., color words, numbers, letters, etc.
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Pat Cunningham's sample words to use for the Word Wall

h!!!2://www.geocities.com/WelleslexfAtrium/1783/WordWalls.html

Please note: Content on this page has been redacted due to copyright concerns.
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F ountas and Pinnell, 1996
http://www.geocities.com/Wellesley/Atriurn/1783/BalancedLiteracy.html

Please note: Content on this page has been redacted due to copyright concerns.
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Fountas and Pinnell, 1996

Please note: Content on this page has been redacted due to copyright concerns.
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Language Art Centers

Please note: Content on this page has been redacted due to copyright concerns.
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http://www.geocities.com/Wellesley/Atrium/1783/Centers.html#Language Art Centers

Please note: Content on this page has been redacted due to copyright concerns.
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50 Spelling/ABC Centers
I am a firm believer that this is not how a student truly learns how to spell. But,
it does make for great centers ideas in a pinch. :-) I call it "50 Ways to Teach
Spelling Without Being a Ditto Queen."

Please note: Content on this page has been redacted due to copyright concerns.
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http://www.geocities.com/Wellesley/Atrium/1783/Centers.html#Language Art Centers

Please note: Content on this page has been redacted due to copyright concerns.
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Doveloped by Lynne Dufault, Leah Bodeen, and Hope Kranz

Please note: Content on this page has been redacted due to copyright concerns.
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Browse Box

Poetry

ABC Shelf

Computer

Writing Center

Game

Read around the room

Reading Journal

Please note: Content on this page has been redacted due to copyright concerns.
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Choice

Sand Table

123 Shelf/ Math Center

Literature Circle

Pocket Chart

Overhead Projector

Buddy Reading

Independent Reading

Please note: Content on this page has been redacted due to copyright concerns.
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Drama Center

Art Area

Listening Center
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